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Bacast CMaarch supports the thaory that Unskilled 
I tteoagb tha madlatlon of spokan language. 



nxlta^s produca ii^ltl&g 

.Sbmt t^^^ contains InazpIlQit maanlagSf or senaptio 

'abbraviMion^f charactarlstlc of convarsatlona In vhich the ilsieQer 
is faaiilal^r vith thte altuatlonal and cultural contexts of -the 
ici^ologua, I HO studies, further examine this theory, in the firsts 
datcriptive assays vritten for peer audiences^ in grades four « eighty 
and tvelva vara analyzed. Although the total number of vorda 
increasad irith grade laval in the namplea of tiaak vriting, the rate 
Of semantic mbbreYiation remained the same , while the increase la 
vordk in the, strong writing samples was accompaniad by a lower rate 
o^ SMantlc abbreviation* In the second study# writings fr^m grades 
^igbt and twelve for three different audiences ware analyzed, Zh th^ 
atroAg writing aamples the ra^e of semantic abbreviation decreased 
from paf^nt to peer to editor audiencesp while the weak writers , 
produced sore, aaman tic abbreviation for the peer audience than for 
the other two, if hile this explanation for weak writing raguires / 
furthex research « it will help writing instructors in assisting 
studaata to revia'a their weak writing in the dir^Ption of more > 
expliait ioeaning and to underatand the context'^depandent aspects of 
language. 
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Vera Jote^Steinerj m her presmtatioii, h^s supported Vygot sky theory of 
writiiig as a process of trmsformtog mternal^ ^oi^ht mto ^^llcit and conmjrttca- ; 

tive Imguage. Usmg evidaice frOT the notebooks of professional witera/ she . ■ \ 

* ' _ _ _ ■ - ' *_ ' . • ' 

has ar^^d that i^ot^ in^^norter speedi dre^ghli^ts of senmtic frmifis md of - V 

condens sd i^er toages. Tfcitmg ^^lores and elabormtes and extermllzes these 

frameW'md ^^gesv 

It is appropriate, then, for me to begui my diHcussipn of the rale of, 

sp<^eA language incite prdcess Vera his discussed by sharing tine, condensed ' / 

^Imer iji^ge that I -have in mind. I 'in Interested In the msi.^t Vygotsky offers \ ^ ■ 

into the witlng processes of irakllled writers, .toltlally, the iiimge at the ^ ^1 

. ./base of ny thijiklng x^s a#strai^t line; ■ 

• ^ : . ^ ■ ^ \ ^ - ^ V" ' " ^ ^ 

\ ^ Imer ^ ' ^ Spoken y ^'ittm 

\ Speedi Language . , . Language ^ 

This inage seated to adequately represent- 'Vygotsfey's Idea that begiming 
v/riters prodic%%^ltlng diroup^ the tnediation of . spokai language. (That idea is ' 
discussed in ^oi^t and Language ^ Dages 98-lQl. Like Michael Ffalliday, as 
^ Vera reporte^fcj^ had trouble accepting the idea at first. I could nov^ 

is.' 



rCTenfcer praduclng writing by abstracting fean speech, Jt was not indil I read 



*€3 



( ttii^d^tn Society , edited by Vera md toee ^her writers^i' that I realized^ that/ 
^ , 'there are two parts to Vygotsty^ tiieoretlcal assumption: ,1, lAiskilled writer's * 
. produE^e witing thoroi^ (spokai language. 2. V Skilled tft^lters 'stostf act dtreetiyV^ \ 



■\ ■ ■ 



X from VOTbal thou^t to OTlttei language. "^118, I belie\^, accoiSits for Hallid^y's 



y renai^ that for him sentmces are r^dily available to ttmsform thought into ^ . ^ 
. \ ■■■^ose.) • ; . : - \ 



^ mental toage was at first a stral^t Imte, ^en Nen Elsaaser, our 



^^^^^^ji^^ spedcer^ pointed out ^at the stral^t line not^^t Vygotsky was sajdng, 

VygQtslqr argues that speaking md writing have dlst met foMis md serve distinct 
^ ^^jnctloris. Vfe need, therefore, two Imesr - 



Spokm 
L^guage 




Ltten 
Lanpjage 




tone 
Speedi 



/ 



find to this Imag^ I^ttow taro more lines to rfpresoit a developnisitai : 
course, ^ty taage now t^^OTfcles a windahield td^er: ' ' / 



Spoken 
Kuage 




Language 



The first nw line, the^^olld cn#, represents a writer's achieV|ed dewlopnimt. 
This Is t^t the writer can do todepQidaitly on.a $iym task, and this is'i^iat ^ 
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we ffliasuire ^en Wssesa writing. abilities, - The'secdld Jirta, the broken one, 
=repi^;S»ta Vy^otslQf ^ zone of pTOxlmal devselopment * -Ihis is 

the witer can do In Wro^ Tha ^ 

cchcapt pf^ proriral ^Velopmait is m ^tremely 1^5>ort^t cn^i it is arie direction 
115^ fmrther restardi will explore, ftraxiiral dev^lo^iwiti I. strongly suspect/ 
is #iit leads a writCT from writtoig ability that leans heavily .'on the dialogic- ; ' 

;! ■ - \-\ •_ ^ " ■ \ ^ . -■ ^ ■ ■ #^ ■ • ■ '-^ ■ , ' ' ■ * ■ ■ \ ■ 

form and irfter^rsonal functl^crt of everyday speeds to witing liDility that in-^ 

> ■ ' \ ^ . ... ■ ' ' . • 

'cltides the npnologic form md ideational ftsictioo of witten Imguage, In ^■ 



plainer terms, we .cm say that inecpertenced witets produce writing through" the 
' mediation of spokai Im^age tVygotslqr, 1934/1962) . |fl,th ^perience , mth raadijig 
and writ tog- practice md with tes truction , sppken Im^^e as " an. ; totenne^atte , 
Ij^ betWOT thou{^^^^^^ disappears (V^itsky, ' 1978) / ' 

A good deal of recait riseardi supports thevidea that mskilled writers 
pr^uce writing throu^ the trediatlon of spoken lar^jage (Hirsch, 1977; Goody 
md tfett, 1977; Olsm/ 1977; Elsasser md Jdm-Stemer 1977; ShaugjriesBy, 1977; 
Qidg, 1978; Hart^ell, 1980). ^d so does, observation; these witers, fdr 
^ ^^iple, are writing as if they were talktog.- ^ ■ 

N Jifst grade writer: I was wakmg thru the wds. Wan I saw - 
' [ / ^ a prltty brd. ^ ' ' 

Tmth grade writer: toe'nlp^t Ire dnd tm frimds to 

to tile store. 

Ihe second witer ^taora more thm the first about Ispelltog md punctuation . j 
Jhe seccnd sentence, thou^, sha^ TOre of the COTt^t-dependent meming of 
^ ^po&n dialog. Ihd reader catmot tel^ >^ich nipht, vAiich firiends, or \^lch store, 
E^ocentrism (Piaget, 1926/1955) is often used to explain sudi v^iting (as In 
I^Efett, 19684 Sremfield, 1972; Siau^essy, 1977), Recmt research O^aus'md^ 
Glucksberg, 1977; fe^ll, 197S), hweveif, suggests tHat< we question egocentrician 
as m explanation for ine^^licit naming in stud^t writ tog, tod so does 



f Vygots^'a ;^eor€t^ stOTi:ei ' Piagit^s ^seri^tior^ of egocentric thoudit and 
Iffliguage'is a psyc^logi'eal mm, and ^ere is m Tooca for social mfluences in- • 
tt\at deseriptiOT. _lhe ijrplicatiQn'of that position is ttet taachars should sit 
? V' Sadc" and patimtly wM.t fOT stuc^t ^iters to outg^o^ egoceiitrism/ To^ny 
^^V.i^d, ifevjiaka^ Tnore sense to ^gua ttot readlfig arid: writing have BOtiBdiingto ' 
do TOth ovK'ccifdng apparently, egocentric diafa£|eristics of sttjdmt wlcing 



.\ (see .rCarothers^ 1959/ 'v^io speCTjlates tfirit literacy is a living f orca b^lnd ' ' 
wmmmit throta^ Piaget's developumtal atages) , - * i 

' ' : Vygotsky * of couo's©/^ argues tiiat egocQitrie ^s^eedi is social In ^origm 
arid becomes increasirigly persOTal md-cryptic as it ti^i$ into' taier speech, 
that inteifpretatlon j ^oi^ toith grade witar is elaborating pAvate inner 

^ speedi (See Markovat 1979) erou^ to meet -the danands of a cettam social 
sityatlOT. Gi^m a convarsatlcn with a close frifcd, the'sentmce "One r^^t 
rm and ny ti^ friands went to the store*' ^ould talje on a fuller ireaning,^ Inttaacy 
would n^e the Identities of ni^t, friends , md store as clear as they na^d to^ 
be-for effect iw ^ ccfrrmmieation. In tiiat, saitmce, aid ttirouj^out. the writing 
, of unskilled witerS j die senmtic abbr^\rtatl^ characteristic of Innar .'speech 
is not traisformed mto the ^q^licit, atitonoroi:^ memuig diaract^istlc of 
Written lanj^oage* /Ihe trms formation has stopped at the level of spokai dialogue, 
like Flpwar (1979 > p, 19) , I an saying that smimtlc abbreviatlOT is part of ^ 
the "mderttmsfqm^d inode of yerbal ^©^resslon" typical of thf witlng of \ 
■Lmskilled witers. v t^like FloTOr, thqii^b, I, rtn saying that such writing is not 
Oily '*l^friter=-Based";r^;lt IS bMed also^in the forrn of spokoi dialo^ie md the. 
finction of interpersonal coErnLttiication. \ ; ^ ^ ^ 

. At SUNY/Buffalo we have^ddne t^/o studies to axsmne the assmip^ion that 
inexplicit naming in weak studait- writing is the resij.t of smantic abbrevla^ ^ 

tion diaracterisfcic of inner spaacH ^eing transformed only to the extent neces- 

- * ■ \ 

saiy to-meet the ■ daTiands of everyday spokan dialogue.'. We op^auionally defined ) 
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tid abW^yi^tian r(in bo A studies) by ccsqbminj tSatwes b£ spok^ dialog, 
lyi-vpa'saiallmd detiDrktrativa ^sDphoric references (Hallid^y md/^an. 1976) 
d fornulaic mpressim (Ohg» 1979)* We selected these rneastares becai&e they' 
"detCTmtae ^fe ^tmt to yiildi 'wa^lttts renter to situational and cultural, contexts , 
^faltoowskl, 1923$^ Bernstein, 1975) wltiiLOut 'representfng those cont^ts . . # 

sufficiently Withiji writtm t^ts. ^^ TOie mderlying assunption here Is this : In 
urakilled wl^tigi, private, verbal thou^t has. been trOTsfoTOed Into ''one-half of^ 
dialogic wittefi dqm/' that is, into witd^ tihat requires f miliaria mtJi tfie 
sitmttonal md ;eialtural contacts of lan^jage ^t 'the writer has in imnd. ■ 

.Ihis twelftf^. grade writer's smtrope will illustrate tiie mam^ in \^ldi; 
the SOTmtic .tiiMsiires^ ' ' 

* - Si the. shows or "police sho^s, I thir^ these people (not to . 

^. just entertain us) but tQ shw us how sare people react \^en they' - ^ . 

* see a crime comnitted, ' . ■ - ' ; " 

■ ■ . ^ ■ • -> - 

- In that sentence, "these people" is an instance of ^ demons tracive expphora. 
We cannot tell which merrbers (writers , producers , sponsors , all of these, or 
Wo out. of three) the writer wants to include in a class of people responsible - 
for television programs : "iHe TV shows," on the other hand, i^^not counted as 
exophoric , since "police ^hows- is an apparent attenpt to elaborate that 
expression. ' *"Some people^' is us 6d * f onmilaieal ly ; it is a cliche that refers 
to a class of television viewers without specifying. the inember^ of tiiat class. 
Finally, the pronoun "they" is an instance of per'scjial erophora;- it refers back 
to, "some people," tlie referent for x^ich is not, in tt^' text. ; , ] " 

'Calculations of rates pf sCTiantic abbreviation "^re figured as fregumcy 
per total, words (in both studies) . , ^ ^ ^ ^, 

In the first sti^ (ODllins andMW,lliaT^OTi, 1901), we ''used description 

■ f If 

of place essays" written for peer audiences In ^ades, 4', 8, and 12 as a data 
base, Malysls revealed that for s^^les of weak \^ting in the studh^, total 



M3rds lhcreaBed;wi ^ade' le^;^! iAiile th^ rate pf SOTaitic abbreviation * 
Stayed about tt^asfiTOB* (Refer to 'Table 1 here*) , ^is. indicates that 'for 
witers longer and more ta^^licit t^di's were produced at each higher ^ade 
l^el. For atrDjig wlters, a p-eateiih Increase In total wqrds was acconpmliA " 
by a signifieffitiy lower rat^of senmtic.abbre^niatlon (Tablf^^^^l^^^ Stronger 
.wrltjera producefl lon^^ t^ts ^idi ctotaliied more ^plicit writing, . Cohclusions ^ 
StrOTger witera learn to use inore.;WOTds to ad^uately reprasent sitiMtional 
and ci^tiffal eqnoetts of lang^g^'3|i ttieW^ l6arn tp< j i . 

use more words (bu^ still few(^ wor^ thm Strang writers) , md weal^or witers 
use: more , words to produce more in^qplleit riemtog as p"ade Iwel increasBS, 

tecat^e' the operatimal deflnitlmi of sei^cic abbrevlatiori was based upon 
features .of spoken l^gu^e, this first ■stu^ siroports ttia assunptlon ttmt weak 
writers produce 'wrltu^^ttaou^ the sCT^tics of eve^^y spokm dialogue, toner' 
speech', thOT, Ife el^orated to wcitUpg to the extait appropriate for talking 
with a, frl^d. 

^ li ^e second stu^ (Colltos and Williarasonj press) we asked if ^ , 
ej^licitoess of meanijig would vary mth agki^ied au^mce. Syntactic caTrole3d.ty 
. dofis^-fGayer and Sacks^ '1979; ^too^urst md Piche, 1979) , and smantlc cOTpl^a.ty 
ougiit to tocrease as assigied audiOTces becofne more rerote md.ijnfari since 
less intimate audlOTces need more eKplicit toforniati^* Ihe variance o£ senantic 
explicitness wltii ^udimcej howevat, seems to follow a de^velopnental pattenx; in 
a study by Rubin md Piche (1979)^ only e^^^t ad^ts siistantially adapted 
persimsive strategies to auditfice differmtlation. 

Ihat flndmg was supported by the results of our second study, We malyzed 

^ 'r " j ■ ■ ' ^ \ ■ ' " - : ' 

saiTples'* of ^iomg ftom ^a^s 8_ ajd 12 in ^^ich writers had responded to tiirge 
tasks: a description of prace for a peer audlCTice, a persuasive letter to a 
parent audimce I md a persuasive letter to the editor of TV Gulde^ Jje fcund. 
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tiiat steorig Writara sCiidy adj\jeted the ra^ of sennffl^Cics^bbr^^fl^tibn 

acccrrdJrig to at^sice asaigaed by task,. They discmgidahed.ffltwfng paraiti pe^, .. 
md tditor audtences sx^ decr^sed "tiie rate of SOTmtttf ^breviatim. tt^at , 
or^^ (Refer to ^Eabie 2. ) Ifeak wit^s^, ^^on*tiie 'O^er hand, nrnd 
dLstltietim •cnly ; "ac^c". ai^encas r> They produced more sOTtatlc 

^abbreviation for tiie peer audiorice than for ^e other tro, ffltd their wlting 
revealed a sJmlar rate of JWerolicit roeOTtag fer those two, the pwent and the 
editor (Kblff 2) . , , . . 

_ , I believe ^ese resij^ta s^port Vygotsky ' s theory of tthe developroital . 
toteractlCTi of spokm and wltten lahgui^e, Vfe#c- writers regar^ess of age 



or grade level, proAic@v siting t^oi^ die mediation of. spokm ImgMage-. 
Bieir writmg depm^ upon r^dlw fandllartty mth contaxts of situation and 
jcultuce. ^lelr ^^ting |ik dialpgic ta^jBorm; it requires the cooper^idh of an 
mtttlocutOT Co make meowing ^ylicit, V * ) 

Additional resMrch,; of coiarse^, mist be done before, the theory/ em' be 
accepted as m explmatlon for Ines^licit iieanlng in weak student witmg. 
Questions such as -these mist be mswered' If wltera assume that readers, 
like particlpfflits in dialogue, 'share refermtlal contexts, #iy^oes the 



represeitation of those co^texts^ v^y accordlrig to peer md aclulc audiences? 
I^y do weak xsTriters reco^^g only a goierallzed. adult audimce, 'instead of 
differentiated audi Qrices«s specified by task? Dd weak witecs represmt 
meming for teachers, ratiier tiim fcr readers, in their witing, so- that / 
tea^^s conprise vtot I calling the '-adiit*' audi^ce? Ifould holdtog the 
mode of discoi^se canstmq/^x^ case In oxxc second ^study, pirovide 

similar results? Or is niyde, especially persuasion, a rore ^Iroortanc factor ttei 
audimce in influoicing^te^'sQTiantics of weak wit^g? These questions^aid 
others,, must be answered ^a^ore the 'true native md^tmt of the inskilled' 
witer's deprndmce uponr tpAcen language can be undetstood. 



For .now, tiiau^, there is me eltai' p^^ogidal inp^^tion iA my ron^ks. 
If spedcing and witlng Int^^ct In the unskilled liter's CCTrposing processes, 
the^ s^e'ddng and witlng should interact ih the conpositlon classrooni as well, 
^adiers mJ&i%m^ wdj^m should adopt a stance; of helpful,, concerned 

te^ers. We should ^et niskllled voters ^ere Tneanlng is 'dDbre^^ated m ^ 
^eir t^ts , and w should have than resrt.se m tihe dlrecticri of rnore ^^llctt 
meaifflj. We should ham wflt|rs ta^ with, us and witfi peers ^out context- 

, depmdent aspects of |ar^ia^ and logic in their 'writing; shoulcl regard^ 
first drafts as Indicative of #mt writers can mdepOT^itly, as a reflection 
of achiwed developmt. We should regard talk about s^jects of writtag as ^ , 
indicative of ybiAt witers cmv do In cTOperation with others , as a refl^ection 
of a witer's zone of proxlnial idevelopment , Vte should reg^ff each successive 
revision of a piece of writ^^ as- a chmce to trmsfcOTi srerbal thou^t Into 
increasingly TOanmgful writtai laigi^ 

-Ihe'key to these strate^es of wgriclng \d.th weak witers is coopGration. 
Strong writers, 1 si^pect^are those ^6 have mastered the TOnologlc form and ^ 
Ideational fianctlon of wltt^ Im^age tinrou^ reading md writing practice, 

;..Weal< x^iters. In eighth grade^or ^elfth or in collegej have missed that practice 
'^eir writing res€ri?les the dialogic *form/ and serves the Interpersorml function^ 

, of spokm Imgu^e, Ihe slgnlfiMnce of that fopn and function resides in 

= * ^ i _ . ■ 

cooperation, in the cooporati^^ constmictiAi of rmmmg ©diibited by participants 
In spokQi dialogue, .^surod cooperation in die adiieveinm%of iiBaalng 
characteri^^es writing produced" throu^ die mediation of spokm Imguage/ Real 
cooperatiOT, of the Sort that asks for and helps to achieve e^licl^jManlng, 
might lead eventually to /the indep©idmt construction of sudi maailng,. To ^ 
paraphrase 'VygbtsI^ one last tmm: Vhat a writer cm do' in cooperatidp to^y, 
he or she dan do alone tomorrow/- , ' 



Ihes©: data cpa feon .^e toss-gacttoial Saniple of Ifcttbli^ PerfoKmrnce. 
Plfflmed as a data-base Jte- descrlp^ studies of welting porfoCTmce, ^ 
the deslfgn for the saitpie and specific. wcLtmg tasks ^gere developed to 
early 1976 hy Qi^les Cooper. . Lie OdeU . ^atid Cynthia mtam; teing 

• the 1976-77 school year, Oiarles Coop^ md Cynthia Watson coordtoated 
* *e g^htiftog of^^^m^ to New ^rk' Mdiigm. 

aid Illinois;. S\±iseqamtly. ai^ Cooper md Lee OdeU superylsed Oie - 

pr^tnary-traitv ac^tog of the aanple. 



JsaiBs Lv CoUiiis" 
SUNy at Buffalo 
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ie md, tile' DevBldpmHit of pfcitijig JSllities 



rarst'Qpade t^tt^i " ' 

I was ^OT^lng tittu the wda, ¥m 1 saw a prltty bird. 
Taiti\ Grade^ter■ 
• ni^t^re toro.frimds wmt to.tiie stwe. 
T6relftii^adejftlter: 

to the ^TV sho^ ot police shora , I thlric these people 
(iiDt t adjust fflitertain ua) but to shw m aome 
people react vitim. th^ see a crim conndtted; 



, ; Table 1 

Meaa Batie^ af Smmtlc ^brevlatlOT 
by Grade md ^illty 
(finessed as P^caitage) 

CSrade ' 





4 ' 


8 


12 




11.6 


U.9 


12.5 


Strong 


8.4 


5.0 


5.0 



T^le 2 

Mtean tote of SOTmitic I^hr&riatiaa 
for Ability Qrqupsv 
•^qpressed as PercQitage) 



.^dlmce 


.Wade 


Strong 


Peer 


12.3 


' 5.-0 


^ar^t ^ 


9,4 


6.0 


EditOT 


9,7 ' 


2^5 



ERIC 



11 



Ber^i^eln, l..- caas8. codes ^ apA eontyol (Vol, 1).^ Jtolt, 
" ■ ^ Rlpdiart and ^toston,, 1375, W^^' • • 

Mttm, J.,.'BiffgesB, T.. Itotto.'N., Md^d, A. & Rosm, H, ^ . 

: develoromtt of wrttlnft ^llttiea. ll-lS. London: MaaiillBi 

'Edtffiatlcti. 1975, ' ^ : • 

-f'^ - . ' • - • • . . ' - 

Carotiiars, J.C. Qiltiffe, psydilatiy, tad tJie wrtttm wcod, Pgydilatry . • 

1959, 2|, 307-3n. r • ' ' - 

Cayer , L, & Sadcs , R, and wittai dlscoiaae of baste wttOTsi 

stori-lttfitlea and dlfiEei^cefl, ^emcd^ ti ^^ Tm^Bm o£ Sigllsh . 
1979, 13. 121-128. ' ' ■ 

. ' : ■ ^" . . . ^ — ^ 

„. = . . ^ . . .-^ ...... .... r . .. * ' 

Collins, J.L, Teaching wiCfag ; M 'teteracttmtst ^pEoadi to aftbr^at ed 
aid tdlosimcratic I^iguaae in fl\e wlttoig of ^coad^ s<^ool ■steudaits. 
Iftip^ilshed doctoral dissectatlai, tW-Vta'si^ of >faasadwsettts at ^ 
Arho'st, 1979. . , . 

Collins, J." L, & Wiliimson, M,M, : Spokai Imguege md saimtlc abbreviation In' 

■w^ting. .Resemdi^ ln tiw Teadtlng ^ a^llsh , 1981, U , 
Collins, md T^Llliacteai, M,M, Mslgied Kidimce md smantlc ^breviatlOT 
1^ Wlttng. .Ihptilished paper ,^ State Uhlwslty of New 'Sbric: at Buffalo, 
' ' . 1981.- , * V ■ ■ ' . " : "* 

; ^Crb&*iiicst, M, & Pidie, G.L, Audlaice md mode of discowse effects on syntactic 
, •coupiffld.ty In wttJng at tw p-ade levels, Researdi In tJhe teaching of 
^llsh . 1979. 13. 101-109. * : 

, psasser/ N. , &"'Jolto-Stetaer, V,P, ' M Interactlonlst approadi. to advancing 
• . UCCTacy. Hsonrajd EAicatlawi Re^gy . 1977. 47. 355^369. . . 
Bnlg, J, Iteid, eye, brain; SoniB 'b^ics' ii\.^e %'lting pTOces In C, Coopet 
& L. Odell ^cb.) , Reseacdt m Composing; ^ints of Departuce . 
O^ : ; Ihrbana: icm, 1978. . i , 



■{ 



ERIC 



Flower » L. Wlter-based prose-; A co^ttve basis for problems to writing, 

College aigliah , 1979, 41, 19-37, 
Gqoc^, J., &Watt, I. Ihe coroequOTces of literacy, In J, Karabel & A,H. 

Halsey (Eds. ) , faw&c and Idrology in' EAicatioi . New York- (^ord 

lhi^«raity Press, 1976, 
Greenfield, P.M. teal or wittm langu^er Ihe cmsequmces for cogiitive 

d^;alopment in Africa, Ae Unitfed States and Qiglanid, Language and 

Spaedi , 1972, 15, 169-178, 
Halli^y, M.A.K. & Hasan, R, Cohesicn m ErxRllsh , LGndon^ LOT^rm, 1976, 



Iter^^^ell, P. Dialect interfra'CTice to OTlttog: A critical vle^. Researdi - 

m the X. awAtoft of ^gllsh , 1980, 14, 101-118, 
Ittrs^, E,D. , Jr. Ihe philosophy of cmposltfon , .QTilcago: Ihm Uiiwrslty 
^ of Qiicago Jtess, 1977. , 

Krauas, R.M, & Glucksberg, S, Social md nonsocial speech, Sclmtlflc- 

Anterlcm , 1977, 2^, 100^105. 
Rroll, B,M, Cognitive egocQ^trisin md the problan of audlOTce ^aroiess 

^ip written discoirse, Beseardi to the T^ditog of Baglish , 1978 , 12* 269-271, 
>faltoowsl<l, B. Ihe problon of ireantog to prJmtlve Imguages, to Ogdm, 

O.K. & Rldiards, I, A, , Pie I^femtog of Memtog . New York: Harcourt, 

Brace & ttorld, 1923. 
ffaAova, A,K. Bie teaditog and nTastery of langmge . I^hlte Platos, N,Y, i M.E, 
' aia^e, 1979, 

Itoffett, J. Teaditog flie universe of discourse , Boston: Vou^iton 
mffllri, 1968. 

Olson, D.R. Fitjm uttermce to text; 'nie bias of Imguiige to Speech md 
: wrltta^. Harvard Educational Review , 1977, 47, 257-281, 



ERIC 



13 



Chg, w,J, Utearacy and oraltty in.otSr times, faofesslo^ 79 3v York; 

, I^dOTi Language As"aoc±attm o€ ^rtca, 1979, 
Plaget, J. [5^6 Xm^^ -md ^^jt of ^ 0^, Gabalu', Ttois,). 

rte^York: New ^n^lcm Ubrary, 1955. (OtiginaLl/ pi^llshed, 1926,') 
Mill, D.L, & Piche, G,L. 'Developmmt to syntactic md strategic aspects of 
' ^ - audiaice adaptation skills to wlttai persuasive cOTnuriicatlOTi . ' 

Research to ttie TeachliTg of aipllsh. 1979, 13, 293-316, - , -v 
Shaughnesfey, M.P. Errors , md Affectations - A guide for the teacher of basic 

siting . New York: Oxford tMiverslty ftess, 1977. 
\^gotslq^, L.S, [^m#it md language .J (E. Hmfiraim & G. Vakar, Eds. " 

mdTrais.). : CaAridge, rtoss,! M.I.T, ^ess, 1962. (^ginally J. 
published, 1934.) " '= ^ , ' 

^5fgotsky, L.S. mnd in Society . Ihe developmCTit o'f hl^^ psychological 
processes , m, Cole, V. John-Scetoer. S., Scritaer, E. , Souberaai, 
Eds.), Caifcridge, rfess.: tervard Ihiversity Press, 1978. 



ERIC 



4 

14 



